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Preface

This report deals with 8 study of 36 peopie from six countries
assembled for @ special six-ronth rice production training course,

This miti-netional training effort at the International Rice Research
irstitute, Los Banos, Philippines was designed to produce agriculturel
techniclans who would introduce t'e Institute's new high-yielding varioties
of rice to the rural aress of their homa countries. Hrs. Franck

Jjoined the group for the seconc end thlrd sonths--fortun-tely for our
resadrch the most Important Intervai in thy life cf such & group.

She participated in all phases of the training program although she made
clear that she had her owm speclial soclal sclence resecarch interests.

Mrs. Franck studied ''small group'’' research under Or. Paul Mare of
Haverford College, & senior participant In this resesrch project. n
her ‘uport she draws extensively on a book by Slater fo- her Iinterpra-
tations of the behavior and attitudes which she racorded. The reader
thould be aware that the Freudian interpretations offered by Slatar are
not necessarily the interpretations which others who study small group
processes would make. A reader can quastica her interpretations but
still learn much from the Iimportant findings of the study.

Her resesrch shows thet & multinational group goes through a
sequence of changes In attitudes and behavior and thet these changes
introduce stresses both for the students and for the Instruc.ors. By
feiling to deal with them adequately Instructors and administrators can
permit the stresses and anxieties of the group to curtall learning, restrice
persons! development, or even destroy the group as 8 functioning unit.
The phases of development described by lirs. Franck--dependency, pairing,

ond fight-flight, and the difficuities assoclated with each phase--
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have been observed =many timos in leboratories and neturail settings.
Almost all of this research has been done In situstions whare the
members of each group have come from similar cultursl backgrounds.
In laboratories, and perticularly in field situations, those in charge
of groups make some sort of edministrative accommodation so that the
groups survive. The grest denger with & muitinational group, however,
is that the stresses will be attributed to differences In national
character and that remedial steps will not be considered or, if
considered, will ba ruied out beceuse the resl cause is said to be
nationality differences.

Troditional assessment techniques of instructors' observatio:.s
and end-of-course evalustions are deceptive, If not downright erroneous
te..i's0 nelither instructors nor students realize the orderly trensitions
In thelr dey-to-dey behavior, except as vaguely experienced feellings of
sstisfaction or annoyence. lirs. Franck's day-to-day recording of
behavior makes it possible to chart day-to-dasy status and 20 see the more
or less predictable changes, stresses, ond personal growth. Competition
with instructors can be deait with crestively rather than repressively
if instructors have some preparation for the threats they face. In
particular, Instructors shouid be prepasred so that they do not respond
to members of other cuitures in terms of generalized pictures of the
behavior '"typicai' of a given natiorality group. It seems to me that
the challenge In & training program for representatives of several
different societies is to discriminate betiwcen the irritations which
arise from the culturaliy-sanctioned differences between members on the

one hand, and behavior motivated by the stresses generated by the
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predictable evolution of the structure of & learning group on the
other,

It Is my Impression that, when he learns to desl with these
verious sources of anxiety, an instructor cen make & muitl-national
group & productive learning experience Instead of & painful re-afflrma-
tion of negative attitudes about those whose cultural heritage Is
different.

George H. Guthrile
The Pennsylvenie State University

Project Olrector



PHASES OF DEVELOPMENT OF A MULTINATIONAL TRAINING GROUP
Barbara Mann Franck

Much of the recent research In small groups and small group
psychology has been conducted In |aboratory settings. Furthermore, at
8 tims when more and more cross-cultural small groups are coming Into
existence, littie resaarch and theory has bean presented which concerns
them. In an effort to contribute to the study of cross-cultural small
groups In a real-1ife situation, | spent two months, July and August
of 1967, Investigating a group of 36 persons from six different countries
gathered for educational purposes.

The group had been put together for the Rice Production Training
Program (RPTP) of the International Rice Research Institute (IRRI) at
lo. .nos, Laguna, The Phillppines. |ts members came from Pakistan (8),
India (1), Ceylon (4), Indonesia (4), The Philippines (17), and the
United States (3) In order to learn new techniques of growing and
harvesting rice. Thelr training was conducted by four Flliplinos under
the supervision of two American administrators. It consisted of three
hours of work and practice in the Institute's rice paddies every
morning and four hours of reports and lectures In the classroom every
afternoon,

IRRI Is a Ford-Rockefeller Foundations project which has gathered
together rice experts from around the vorlid for the purpose of research.
In addition to developing new herbiclides, Insecticlides, etc., and
new growing and harvesting techniques the Instltute has produced a
new varlety of rice--commonly known as ''miracle rice'' or 1R-8--which
ylelds as much as two to four times more rice per hectare than many

native varleties. Since one of the main tasks of the Instltute Is
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to introduce Its findings to the countries of Southeast Asia the
RPTP wes formed. The particlipents In the progrem return home to
conduct tralning programs and to act as advisers for local farmers
ond for governreat agricultural agencles.

| entered the second and third months of a six-month tralning
program as & participant-observer. | jolned all group educatlional
activities and many soclal gatherings In order to discover the maln
themes of the group's life and the manner In which those themes ire
related to the educational growth of Its members.

While the participants In the RPTP were brought together solely
for the purpose of education, and while the underiylng purpose of thls
study, therefore, Is an evalustion or at least examination of that
educ:iion, the primery focus of the study Is the soclal structure of
the group. The focus on soclal structure arises from a conviction
that whatever the original or Inteanded reason for bringing together
a group of people for a perlod of time, a group is experlenced--from
a participant's point of view--as essentially a soclal phenomenon. That
Is, any fact of group experience, te It Imposed, evolved, or planned,
cannot be separated from the soclal reallity through which It Is expressed.
Any Information exchange among a group, whether It !s technlcal-sclen-
tiflc or personal-emotional, Is Inevitably Influenced by or an
expression of the personal Interrelationships of the group's members.

| have treated the Interplay between thls soclal structure and the
educational process as one of mutual Influence In which each Is equally
affected by the other. This means that any marked change In the
educational process will be reflected In the soclal structure and

vice versa. In this way, any such change can be called ''behavioral
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change.'' For a single participant this change involves the process
of personallizing whot he has learier, of being subjected to facts and
concepts and methods untli he Is so femiilar with them that they become
part of his dally mental processes. Such change Is the Indelibla
mark of an effective educational progrem; It was this changs for which

| sought evidence In my research.

My presence end participation in the tralning program was little
questioned. On my first day with the trainees | was asked to Intro-
duce myself to the group. | explained briefly that | was one of a
group of social scientists who were studying the process of modernizs-
tion In the Philippines and that my particular Interest was in observing
ars understanding the methods of education used by the RPTP. Generally,
the trainees were very cooperative and somewhat amused by my activities.
They fllled out questicnnalres willingly, took interviews very
seriously, and even began volunteering Information In which they
thought | might be Interested. Nevertheless, a soclal sclentist
Is an odd fellow to agricultural scientists, and everyone, from the
program director to the last trainee, was more than a littie mystified
as to my purpose; they could not imagine what | hoped co accompiish
by asking such questions and taking such notes.

| particlpated f:lly In the morning fleld work and took notes
openly during classr:on discusslons (In wirich | did not participate).

Gererally | was accepted as another tralnee.



Themes and Factors of Group Life
In focusing upon those fectors snd themes which are cruclal In
the soclal 1ife of this grcup, | have been largely guided by Phlllp
Siater's Insights recorded In Hicrocogm (1966) and my general experience
with the fleld of sensitivity groups and small group psychology.
it I1s wel! to te reminded of the maln diffarences between such
sonsitivity groups and the group of trasinees in the RPTP.
What differentiates training [sensitivityl groups from 'natural’
task groups Is their mortallity, their confusion, and their
leadnrshig structure. ‘iost groups formed to accompiish some
purpos3 are potentlaily immortel, liave & more or less clesr
goal or at least a plan of action or an agenda, end a cleesrly
defined lesdership (Slater 1966, p. 12).
Essentially, the fects of life In & sensitivity group are more exsggerated
than the facts of life in a mre natural group, and they are therefcre
experienced more dramatically and can be isolated more clearly.
But Slater Is not In eny way suggesting that the themes revealed so
convincingly in the more contrived setting of the sensitivity group
are not to be found In natural groups.
Is the most persistent theme of the training [sensitivity] group
sltuation, the plaintive, 'what are we supposed to be doing;
what 1s the purpsse and meaning of It all?' a query that Is never
heard outside of the esoteric confines of an unnatural 'laboratory'
setting? On the contrary, it Issues from the central dllemma of
life Itseif--that which human beings have always been most unable

to face, taking refuge instead in collective fantasies of a
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planned and preordained universe, or In the artificlal Imperatives

of a dally routine and personal or Institutional obligation

(Siater 1966, p. 12).

Thus, there appears to be real justification for exemining & natural
group, such as the tralnees In the RPTP, In light of the findings of
studles of sensitivity groups.

Slater hos clted as one of the most Importent facts In the 1lfe of
8 group the presence of a leader, or, In this case, & trainer. The
ways In which members of the group, Individually or as & whoie, relate
tv that figure determine the course of group 1l fe and are clues to
almost everything an Investigator might need to know sbout the group's
devnlopment. Llke humenity as 8 whole, every group Is ''looking for
& C°rist to Interpret the word to us, and our resentment Is egainst
the false prophets who take up our time speaking and don't get us
any closer to It (p. 31)." !

The relationship between a group and Its leader Is wost graphically
described In terms of ''revoit."” That Is, the key question abcut the
relationship |Is the degree of dependence the group has on the leader.
Its Independence becomes a revolt from him and Is a necessary part of
Its development. This revolt has pecullar relevance to a learning
sltuation, where It Is customary for kncwledge to be ''fed’' to students;
the expression '"'spoonfeeding'' Is often used. The vary setting of o
learning group lends Itself to dependance on the tralner. The aspect

of ravolt Is helghtened In the group's sttempt to establish Indepen-

ISince all references ara from Slater (1966) | shal! merely Indicate

the page number of my cltaticns,
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denca because |t becomss necessery for members to ''selze’’ the skills
ond knowledge of the trainer, rether than walit for these quallities to
be gliven to thea,

Related to the depencence-indepondence factor Is the Issue of
""confuslon' which Slater mentions. Any relstively unstructured situs-
tion Is e threst to the sense of order which group members, llke all
human beings, sesk In order to Insure s secure existence for themselves.
When confronted with a situation which does not make Immediately clear
what ection should be taken next, group members resort to myth-meking
and fantasizing to explain what appears to be nesr-cheos. Part of
this myth-meking may lay hold of the leader or tralners. HMHembers
"“mold from early parental Imeges a fentasy of an omnisclent end
on:,potent protector, who one day will step forwerd and lead theam out
of thelr labyrinthine confusion or give them the key or tha secret
formule which will revesl the mester design behind the apparent disorder
ond cheos (p. 22)."" Not untl! this myth |s abendoned are members
able to learn to des! with the all too resl uncertainty of group Ilfe
end of life Itself; nor, simllarly, cen they becoms |ndependent
from the leader and dependent on themselves and e ch other untll the
laader's sacred qualities are dispelled to reveal another human being
not unllke thomselves. Another form which myth-making mey take Is
that of the "‘experiment myth.'' ‘''All of this Is part of a master plan
which will only be revecaled to us at the end. God |s testing us, but
If we are good end brave and true all will be well (p. 16)." Thus,
this fantasizing Implles that what Is apparent chaos and leck of
order fo: group members |s understood end, Indeed, even planned by

some outside being, perhaps the traliners. Group members are helpless
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victims of the schems hut thoy need not fear for themselves.

Finally, Slater raises the issue of mortallty:

it o8 the rost significant fact about life Is the inevite-
billity of death, so the most significent fact sbout & training
group is that it has o fixed and limited |ifespan and that
everyone knows this st the stert. The entire history of such
groups can usefully be conceptusiized es the evolution of

ways of hendling separation and dissolution (p. 70).

This Issue Is not unreleted to questions of |ndependence and
confusion, for mortelity Implies e source of nourlshment, support, end
iife--albelit temporary. In thelr revoit and leerning to (ive emldst
¢’ .~rder members devsicp sources of nourishment and 1ife In themselves
onvd nach other end thus estedliish their Independence and security on
¢ level more based In reality then thelir myth-making and fentasized
hopes. Thelr search for nourishment mey taks liters! forms, The
revolt and copture of the leader's skills mey have cennibalistic over-
tones with lllusions to eating or with the group's providing real
food for its members as an expression of the revoit., Simultensously
sny feeling of loss or sbendonment such as may be provoked by the
leeder or by *he lack of structure of » situstion mey bo e:companied
by references to food or by actual esting. In some cases clgarettes
pley the some function as food,

It Is Indued on urasual group which does not st some point or

snother dbring In food end pass It sround, ususlly with grest

setisfaction end high spirits. At times this seems merely to
express o dim beginning swereness that the group must 'feed'

itself. At other times It Is clesrly essociated with aggression
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egainst the lsader, and hes the air of a kind of symboiic

cennibalistic revenge on him for his fallure to gratify their

needs. Flnally, one often finds signs that the act of eating
expresses & desire to Incorporate desired attributes of the

leader, such as his knowiedge and abllity to interpret group

behavior (p. 62).

Another aspoct of the issue of mortality 15 its sexual implication,
Men's most frequent response to the threat of mortallty Is to reproduce
new beings In his own image. While he cannot live forever, others will
carry on his nams aftor he 1s gone. In the lifo of a group this
alternative is uvsually evident In the presence or absence of sexuasl
ovartones in the relationshirs between members. At first, the group's
leader or trainers may frequently be viewed as father flgures, while
the group as a whoie usualiy has female qualitles and to the extent that
it providas nourishment and ilfe to its members, becomss mother-1lke.
This relationshlp between ieader and group Implies that members are
sibilngs, and therefore sexual relationshlps batween them are forbldden.
However, as the group gains Incependence from the leader and its members
become interdependent, the sexual Implications of the members' rela-
tlonships to one another utually become more and more overt. As a
corollary and often in direct raletionship to the ever-nearing end of
the group's ex'stence In tire, sexual relatlonships which might survive
the group's derth becorc 8 nessible source of group immortality.
Nevertheiess, the threat of the death of the group Is often too over-
wheiming to be borne, and members retreat to the former securlty of
the group as mother and the leader as father when that death is upon

them, thus abandoning their sexuel and Interdepnndent relatlonshlps.
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With this brief iook at Siater's concepts of the themes and
factors which predominate a group's iife, let us turn to the specific
forms In which they occurred during the Rice Production Training Progrem

at IRRI.

Group Life in the Rice Production Training Program

The schedule of activities for the group Inciuded three hours of
work in the Institute's rice paddies every weekday morning and four
hours of lectures and ciassroom discussion each afternoon. Usually
distributed each Monday morning, the scheduie was always casuaily
organized and extremely fiexibie. it was rarely foliowed cioseiy, and
occas!onally no schedule was uged.

Tar the purpose of working in the rice fleids, the training group
was divided into four sub-gdroups of nine members each. The members of
each sub-group inciuded the various nationaiities in ciose proportion
to their representation in the larger training group. Work groups were
assigned separate plots in the same general area, and their task was
to produce a crop of rice from its seeding to harvesting.

For the first three months of the RPTP (inciuding July and August)
the afternoon classroom sessions were devoted to reports given by the
trainees themselves on the more important aspects of rice production.
There were also intermittent lectures by scientists from iRRi and visi-
tors.

0f the 36 original participants in the RPTP, 24 spent their evenings
within the IRRI complex during June and July. Seventeen aiso spent
their weekends at IRRI. Two Americans spent evenings and weekends

outside IRRI, while a third spent her evenings both at (RRl and away
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from It and her weekends at IRRI. Nine Fillpinos were outside IRRI
during the evening, and 13 were away for weekends. One Indonesian and
two Pakistenis left IRRI over the weekend, and one Ceylonese split hls
time between IRRI and the outside. By the end of August this pattern
changed only slightly. A somewhat smaller number of tralnees were
spending all of their evenings and weekends at IRRI, whlle more of
them were dividing their fres time betwesen 1RRI and other places.

This factor--where a trainee spent his free time--was signlficant
in the group's structure throughout July and August. Essentially a
constant, it dictated a basic spilt In the group. Indien, Pakistani,
Ceylonese, and Indonesians, plus those Filipinos who remalned at |RRI
during thelr free time, formed soclial ties with one another. However,
thzéie who left IRRI, predominantly Fillpinos and Americans, formed tles
with each other and very few with the trainees staying consistently
within the IRR] complex.

While | did not Intentionally explore the reasons a trainee stayed
at IRRI or left 1t during his free time, they are fairly obvious. The
Americans Included two Peace Corps Volunteers who had been In The
Philippines for over two years, and the third had traveled extensively
in Southeast Asla. Flllipinos were, of course, famlllar with thelr
country. The remalning trainees had never before been In the country;
many of them had never before traveled outside thelr homeland. No
formal attempt was made to Introduce trainees to the area around IRRI.
However, when | left such a program was belng planned.

Although tralnees continued to spend their free time In the same
place during July and August, the tles they “>rmed among themselves

changed significantly for reasons which are part of the three phases



i
which group 1ife underwent. A total of seven factors, in addition to
the more general reasons, were examined as possible influences on
palring and friendship ties: natlonality, religion, age, marital status,
previous friendship, living proximity, and work group assignment.
Only tha last two, living proximity and membership in the same work
group, were factors directly connected with the RPTP, and nel ther of
them can be said to be highly signlficant as an influance on palring.
To understand what occurred during July and August in the RPTP it Is
necessary to examine the changes which came about within this framework

of actlvity.

Three Phases

'n terms of behavioral change, the participants in the RPTP under-
went roughly three phases of group life during my stay at the Institute.
In some aspects these three phases resemble those enumerated by Bion
and cited by Slater-~-dependent, pairing, and fight-fiight (p. i3i).

But as each of these stages or phacas is examined in some detail, It Is
discovered that some quailties of ai! of Bion's cliassifications are
present in each phase, EalLh of the three phases will be examined In
light of Slater's outline of the main themes of group life--the group's
relations to Its leader, its striving for order, and its wish for
Immortallty.

During Phase |, the trainers of the group (four In number but headed
by one) were sought out, llstened to, and respected. The sclentist was
worshlpped, and sclence |tself was seen as a sacred vocation. There was
confuslion about the activities which were to be carrled out by the

tralnees and frequent turning to the trainers and scientists for answers
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to this confusion. Pairing ties deveioped, mainiy based on eariier
ties or factors not directiy reiated to the RPTP. However, trainees
had great expectations for the RPTP and a kind of eagerness to fling
themseives Into ine program and to get to know one another. The
dependent group, as Siater describes it, is one 'In which the group
seems to be assuming that it has met in order to be nourished and
protected by a ieader (p. 131)."

Phase il brought a resentment of the trainers, and disiiiusionment
with science. Simultaneousiy the very fiexibie, frequentiy changing
scheduie of activities was criticized, and the experiment myth was set
forth. Divisions among the group deveioped. The period ciimaxed with
a oroup ''orgy-sacrifice'' at the withdrewai from the program of its
olacct traines, This pairing group Is one ''In which the assumption is
that the group has met to procreate a Messiah (p. i31)."

The trainers of the RPTP came to be essentialiy ignored in Phase ili,
and the group experienced an aimost total loss of faith in, and respect
for, science and scientists. Individuais deveioped an independence from
the group, while a feeiing of cooperation was maintained during its
formal activities. A sense of luil and of walting and even of hiding
from the issues (iargeiy unknown) and probiems at hand dominated this
period. Bioe cails this the fight-fiight group, but the elements of
fighting ars prim:rily found in Phase |1, whiie Phase 11| can be
characterized as one of flight:

The fight-fiight group arises when mutual reinforcement of some

unconscious fantasy seduces all or most members Into moving

farther in the direction of ioss of individualiity than they desired

or anticipated (p. 180).
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Flight, of course, simpiy removes the !ndividual from the
morass altogether (p. 179).
Phase |
It should be remembered that Phase 1 represents the second month
of the RPTP and my first month of participation and investigation.
Actually, It Is not accurately classified as Phase 1, since that wouid
have been, chronologically speaking, the first month of the program.
Slater describes the dependent group:
Ambivalence is the kaynote of the dependency group, in which
Intermediacy seems to express Itselif through antipodal exaggera-
tions, 11ke the storms of adolescence. On the one hand we see
a passionate involvement in the group, but on the other hand we
observe that the 'group' means primariiy the leader, as shown in
the constant readiness to betray one's pesers in order to obtain
special favor with him (p. 183).
This amblguity was In part provoked by the ambiguity of the leaders
themselves In their relationship to the group. They were frequently
sought out for answers to every question and problem and played an
actlve role In classroom and field actlvities. Yet thelr relationship
to the group swung from non-dlrection to authoritarlanism,
A chlef source of the amblvalence wes the contradictlon between
the informally organlzed and run schedule of events and the tralners'
great emphasls on constant hard work and full participation on the part
of every tralnee. For example, whlle the speclfic activities and amount
of work required In a work group's plots in the fleid varlied extensively
from day to day, the one unlfylng demand made on the tralnees throughout

the program was to be constantly busy and not to leave the fleld untll
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dismissed at eieven. In addition, every trainee was to be in the
classroom for the fleld work brlefing promptiy at 7:30 A.M. Vague
threats and warnings were Issued by the trainers whenever the group
became lax on these points.

PAOLO: Don't let the Office of Communications catch you sitting
there looking up at the sky! We say two things about the RPTP. You're
aimost free--1lke when you're taking graduate courses. On the other
hand, when we set a time you'd better be on time. We know the value
of time,

As one of them explained, ''Sometimes you just have to push them (the
trainees)."

While this osciliation was making itseif felt, the trainees
corvinued to treat thelir tralners as scientlfic experts and even demi-
gods of sclence. However. their reign was a dissatisfying one for the
tralnees. There was a pre-concelved expectation on the part of the
trainees that scientists were able to solve every probiem and find =n
answer to every question. But the trainers were unable to satisfy
the trainees' constant questions in classroom dlscussion. Ths result
was a slowly developing feellng among the group that the tralners
lacked adequata knowledge and experlence in rice production: they were
not true scientiflc experts.

Directly related to this issue of the trainers as experts were the
reports being given each afternoon by the trainees, which were based
on a trainee's research into an assignea topic of rice production. In the
inceraction during Phase |, the reports given were somewhat |lke encyclo-
pedic summaries of the topics, including large numbers of charts and

statistics. The response to these reports was described by one trainee:
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'"Ye (the reporter) was bombarded with questions because he couldn't
explaln one of his charts." Indeed, the trainees' reaction to the
reports by thelr co-tralnses was a kind of good-natured, but unrelenting,
attack. They wanted and believed they couid get fuli answers to every
question, and they would not be satisfied until they did. The reporter
almost always attempted an answer to every question and would give It
in a very deflinite, confident manner, even when |t became apparent that
he did not know the answer. Frequentiy, discussions would reach an
impasse; the trainers present would intervene and provide an explanation
of the probiem, but this usually did not satisfy the tralnees. Most
often, questions on a particular point wouid be resolved by the sugges-
t'on that the reporter get further information from reference books or
a z.z2:lalist at IRRI.

The result was, as mentioned ahove, “hat the group continued to
look toward experts but was concluding that they were not present In
the classroom, The concept of experts was not abandoned; they were
avallable somewhere to scmeone. In many respects the group's response
to trainee reports was ths response of high expectations to an amateur
trylng to mset them. The reaction to the trainers was the expected
reactlon to any leader of any group: as leaders they were supposed to
gulde, dlrect, and lead; any failure to do so was a threat to the
expectations for leaders held by the group. Such fallures did not,
however, significantly change, for the time being, the pattern of
relatlonshlps betwesn leader and group.

The 1lving personage {in this case, the trainers] not only falls

to protect, or solve, or give [here, by having the tralnees them-

selves do the teaching in thelr reports],~but on the few occaslons
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when he does speak often seems irrelevant, gauche, or schlzoid
[in the RPTP, unhelpful or amblvalent].
Faced with these facts, the group member Is forced back

to one of two positions. He must believe elther that the group

leader is not omniscient but in fact incompetent or that he Is

indeed omniscient and Is simply withholding his knowledge and

guidance out of stubborn perversity (p. 24).
The first of these twe choices was primerily made in this period; we
will look briefiy at an appearance of the second choice In Phase |1i.

The effects of these relationships in the classroom on the inter-
relationships of the trainees can be predicted from Slater, and, in
fact, his descriptions apply to the RPTP.

An individual who enters a group for the first time tends to

perceive it as an undifferentiated mass. He may plck one or

two individuals for speclal attention, but this will perforce

be on the basis of unconscious fantasies--of transference (p. 175).

Soclal structure in phase i. ODally seating charts of the class-
room, whare seats were unassigned, showed that during the flrst phase
tralnees had no established seating pattern but rather sat with differ-
ent trainees almost every day. Ourlng this period there were 93
different combinations of trainees; that Is, trainees sitting next
to each other formed 93 different pairs. Sixty-two of these were
cross-cuitural combinations.

An investigation of the four work groups, in which each work group
member Indicated with whom he worked in the fieids, shows that In mid-
July each of the work groups had a weii-integrated social structure,

with as many as three tralnees working together among 1ts members.
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Only one trainee out of all four groups was an isolate, and there
was a great deal of cross-cultural pairing. Cooperation and unity
were high.

The Bales' Categories records (See Tabie ') reflect the above
characteristics of the RPTP educational ll1fe. in Phase |, as compared
with Phases Il and IIl, soildarity was high, tension release and agree-
ment moderate and antagonism somewhat high. Supported by observation,
these clusters indicate that, with great enthusiasm, some antagonism,
and moderate amounts of consensus and disagreement, the group went
about its busincss of learning. There were a reiatively high number
of suggestions made and » few opinions offered, though nelther were
scight., The largast proportion of the interaction was concentrated
in the information given; much of the Information, spurred by questions,
came from the leaders.

Independent of the classroom and work activities, the overall
soclal structure of the group gives indications of the ssme deveiopments.
In mid-July 13 pairs had been estabiished among 21 trainees. Of
these, three were cross-cuitural pairings (the two trainees invoived
In each pair were of different nationalities). There were 36 instances
of cross-cultural choosing; that is, 36 tralnees identified trainees
of another country as persons with whom they spend tima, although only
three of these were two-way choices. Altogether, 92°'choices of free
time companions were made by trainees from among the training group.
Beslides these, 13 people refused to indicate their choices. Elther they
gave no reply or stated that their free time was not spent with any

particular trainee(s).
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One Fllipino served as a kind of 'soclal cantar' of the group.

A partner In four palring groups, he was also salactad by a fifth
treinsa. However, his position must not be axaggeratad, beceuse he
was assuradly the soclal centar only for the Fllipinos, who dominatad
the group numerically. Thraa other trainass wera Indicatad by five of
thelr co-tralnees. The training program's soclal structura Included
one lsolata.

The ralstively hidden shallowness of this soclal structurs Is
reflacted by the fart that no subgroups larger than two trainess were
established. There are divisions in the group--beyond that ceused by
tho diffarant pleces whera treiness spent thair free tims. Nationallty,
ono of the fectors involved In thosa divisions, Is reinforced by
"w.rite spent free time,” since whole nationel groups, with the possible
oxception of the Filipinos, tanded to spend their free tims in the
sema location, Ten of the pairs formed by mid-July consisted of tralnees
with the sems national beckground. Trainees’' ages are another dividing
factor, as all pairing wes between trainees within six yesrs of the
seme age while ages of all RPTP perticipents rengad from 21 to 43,
Marita! status wes also an Important factor; tan palrs involved tralneeos
of the seme merita! status. No femilies of trainees were !iving at
the Institute, although savera! Fllipinos 1ived at home outside 1RRI's
complex, throughout the RPTP., Of thesa ten pairs, seven were betwesen
singla tralnees. In the group as & whola, 18 trainees wers merried
and 18 wera not. A fourth factor which Indicates that many of the
soclal tles which wers established between trainees by mid-July were
not the diract rasult of In ‘rection In the group, or of cerefully

developed relationships, 1s that of previous acquaintence. Nine of
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the pairs were be‘ween tralnees who had known each other before coming
to IRRi. This factor was reinforced by ilving proximity because the
same nine palrs were between roommates in the (RRI dormitorles.

Thus, trainees' cholces of whom they spent time with were most
affected by natlonality, age, marital status, and previous friendship
reinforced by living proximity. Note that | say "affected by'' rather
than '"determined by.'' | made no organized attempt to estabiish which
were the prime determingnts of palring. Doing so wouid Involve com-
parison of palrs with the whoie group and an isolation of those factors
which brought about palring rather than one-way ties or no ties between
tralnees. With a smail group the results of such an anaiysis couid
not s of assured relevance for other groups. Therefore, the more
ce.ual analysis of factors done above seems sufficient. Religlon
appeared to be of reiatively littie Importance, as did common work
group assignments. Three of the i3 palirs held six factors in common;
four of them shared five of the possibie factors, and the cross-cul turai
palrs had three or fewer common factors.

Again, Siater captures the essence of this social structure during
Phase | (from Ezriei [1950, page 68)).

'When several peoplie meet in a group, each member projects his

unconscious phantasy-objects upon various other group members and

then tries to manipulate them accordingly. Each member will

stay in a roie assigned to him by another only if It happens

to coinclide with his own unconscious phantasy....' In other

words, the group member tends to approach a new group setting by

merely repeating old patterns of behavior with new materials (p. 172).
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Concern for structured activities. As the relationship between
the trainers and the training group and among the tralnees developed,
Including the ambigulty, dissatisfaction and shallow but well-integrated
soclal structure, the training group also developed a concern for the
lack of security and structure In the scheduling of activitles.

JUAN (trainee): Are there going to be any things added to or changed
In the schedule for August?

PAOLO: No. We'll continue using an Informal schedule, doing whatever
comes up,

JUAN: But that's just random scheduling.

Such objections were ralsed more frequently, both to the tralners and
amng the tralnees, as July drew to a close, They are an expression
¢y tihe fear of chaos and confusion mentioned by Slater and arise as
the tralnees become more and more aware that thelr expectations gen-
erally are not being met by the program. They are unsure, then, of
the nature of the RPTP and thelr role within it, and they begin to
object to this lack of security. Tralnees objected to the freely
organized schedule on the basls that It gave them no opportunity to
plan In advance or to study a toplc before It was discussed. They
felt themselves to be victinx of an unreasoned and unknown program
and Its leaders.

Meanwhlle, desplte these difficulties, the tralnees are able to
avold concern and anxiety over Issues of the group's mortallty and
Immortallty. This, too, Is as Slater predicts:

The dependent group does not fear termination because the group

members have vested all thelr group feeling In the leader, and

the group death has no meaning....One might Indeed wonder 1f the
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dependent stance is not a way of warding off group self-awareness

and 1ts attendant anxieties (p. 135).

An additional related factor which contributed to the high level
of involvement in the group and the RPTP, over and above objections
to it, was an unexpected source of a sense of accomplishment and self-
nourishment. The field activities of the RPTP at this time involved
the seeding of beds of rice and their transpianting to the field and
initial rapid growth. The group was actively growing food for itself
and learning to provide for its people.

This ''seif-nourishment'' of the group was compiicated by the fact
that religious beliefs of the trainees dictated their eating habits.
Food was specialily prepared for Mosliem, Hindu, and Buddhist trainees
by e Institute staff to conform to the regulations of their religions.
Even ¢o, some of them were even made iii by the Institute food. This
was widely noted by other trainees who expressed resentment at the
special treatment and at the need for special food for some of their
number. The difference acted as a threat to the group as a whole;
its members were unable to provide equal and adequate nourishment for
all. Nevertheless, everyone ate rice in great quantity, and rice
continued to be their common source of life.

0f the four different educatlonal activities In which they were
involved, the trainees appreciated most in Phase | the occasional
lectures by 1RRI and visiting sclentists. Following in order of
appreciation and enjoyment were field work, then library research, and
finally the reports by the tralnees themselves. Thls conforms to the
outline of factors affecting the group in Phase |I. Its relationshlp

to figures of authority, their tralners and the sclentiflc expert,
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was most Iimportant. But the group was not unaware of the attraction
and satisfaction to be galned from its growing of rice.

The trainees rated thelr degree of satisfaction during this period
as high, though falling gradually (see Table 2). Social group and
work group solidarity and high expectations, as yet not completely
diminished, acted upon the trainees along with their various dissatis-
factions to produce the ambivalence which characterizes the dependent
group.

Phase I!, however, developed directly out of Phase |, and the noted
gradual decrease in trainees' satisfaction Is one indication that
Phase || Is on the way. Sliater explains why It folliows almost Inevi-
tahly:

Yhe presence of an ambiguous authority figure allows the members

to share a fantasy, and as they become Increasingly engrossed In

this sharing, they are gradually seduced into sharing a reality

Instead and are thereby freed realistically to confront one

another (p. 173).

Phase 11

By the end of July, as a result of the growing feelings against
the trainers, the trainees did not acquiesce as readily to trainers'
demands; nor did they accept the trainers as authorities on every
Issue simply because of thelr positions as leaders. Sensing this change
In attitude, the tralners made many attempts In early August to restore
the original balance of respect and to make the group happily subor-
dinate to its superiors, the trainers.

PAOLO: You are working under Ideal conditlions here. You have every-
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Table 2: General Satisfaction Level

Day 1 == 72% Week 7 == 57%
Day 7 -- 74% Week 8 -- 52%
Week 2-- 76% Week 9 -- 50%
Week 3-- 73% Week 10-- 51%
Week L-- 69% Week 11-- 58%
Week 5-- 68% Week 12-- 55%

Week 6-- 65%
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thing you want. You say, 'Hal Pal Give me this!' And you have the
candy In your hand.

On the one hand the trainers tried to accept these changes, but
on the other hand the changes only emphasized and produced further
ambiguity in the trainers' reiationships to the group. They were not
sure they wanted to give up their former more gratifying reiationship.

He [the leader] wiil attempt to deiay his overthrow by conferring

benefits upon his foliowers, making their position less intoierable

and making it seem as if the few benefits they do have wiil be
talken away iV they do anything to threaten or dispiease the

despot (p. 153).

The trainers' most effective attempt to confine the tralnees to
tie iitial subordinate reiaticnship is suggested by Paoio's comments
above. By enforcing a parent-sibiings relationship they maintained a
strong hoid on the sexual mores of the group for a time, assuring that
in this respect at least the trainees wouid remain chiidren. Any
flirting that went on in the sessions between the males and the group's
female memtcrs or outsidsers was carried on by the trainers. Thus, when
an attractive Filipina scientist lectured to the group on August 15,
the trainers controlied and dominated ali of the discussion, a rare
occurrence after July and Phase | had come to an end.

The only Lehavior with sexual overtones on that day was theirs.
When the woman entered, Paclo said, ''Gentiemen! Don't just smile!"
And a few minutes later when she acked a questicn which no one could
answer, ''‘Yeel | told you rot to cmile.'" In the samo se:sion Paclo
kidded Jose about his dincing abilitics, and Jose lmediately damon-

strated them for the group.
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Untii this sexual repression can be overthrown by a group, its
members have failed to achieve any real independence from Its leader(s).

The relevance of the Oed!pal model lies in the fact that the
freedom they [group members] seek is concerned not simply w!th
dependency but also with sexuality ... (p. 86).
...often [there Is] ...Inhibitlon of sexual Involvement between
group members--an Inhibition which seems to be based on an
unconsclous conviction that the giris somehow 'belong' to the
group leader (p. 86).

Planning the soclal outing. This sexual inhibition and control

by the trainers and thelr ambiguity was evidenced in a discussion which
nrcerred In the classroom on August &:
After the end of the afternoon's technical discussion, Paolo, one
of the trainers, suggested the possibility of a soclial outing for
the training group. At first there was littie reacticn from the
group.
PAOLO: Everybody who says no--not compulsory--stand up. (Short
peuse--no one $tood up.) Okay--we all agree. It's compulsory.
What kind of a party?
OMAR: A picnic, an outing.
ROBERTO: Dancing. Bingo.
PAOLO: How about boxing with Abu, Narouz, and Eduardo (the three
smallest trainees)?
There was much general lsughter,
PEDRO: A talent show.

PAOLO: We would be very interested to know sports of other countries.
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MIGUEL: Some of the women In the women's dorm want to fuse wlth
us, How about a welner roast for everyone?

ROBERTO: We could have an outing to Pagsanjan. There are three
things In one there--dancing, swimming, and resting.

Paolo wrote each of the suggestions on the board and then proceeded
to explore the possibllities of each,

PAOLO: Frederlco, can you explain dancing?

FREDERICO: No, | didn't say It,

PAOLO: Abu?

ROBERTO: We can teach Saad the Soul,

PAOLO: We can have a wlener roast and all kinds of roasting.
MIGUEL: 1t's not much fun without glrls around,

.nere followed & vote In which the outing to Pagsanjan was

favored by the largest number of tralnees (25).

Someone suggested a nlght-spots tour with Bill as gulde., Paoclo
repeated a suggestion made earller which had recelved little
attentlon.

PAOLO: According to Roberto you can do anything at Lito Beach.
DANIEL: What do you mean, 'anything'?

A llst of necessary commlttess for the outlng was made by Paolo.
Food, table games, transpcirtation, program, flrst ald, ''securlty."
The last item was grected wlth laughter.

A chalrman was sought. iartin nomlnated Nessim, Roberto seconded
Nessim's nominatlon. Paolo then named himself as co-chalrman.
Nessim's appolntment recelved spontaneous applause, Louls and Tony
were named to collect money, A two peso fee was set. BIll and

Barbara were appolnted to the food coomlttee. Table games fell
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to Omsr, Danie!, and Narouz. Nessim and Paolo said they would
handle the program. Paolo asked about first aid. Vasar immediately
and emphaticaliy named Ugor. Again there was laughter. Saad
suggested that Ugor be added to the food committee.
PAOLO: Yes. So that you can get the food you want,
Paoio expiained that the outing was to be for everyone In the RPTP,
Including the staff.
PAOLO: | propose we charge 1.50 pesos for whoever doesn't go.
ROBERTO: Uniess they're sick or something.
PAOLO: Maybe paying the two peso fee and then forfeiting It Is
enough,
FOUARDO: Unless you have a good reason.
FREDERICO: He's getting married!
Much laughter ensued.
Jose, one of the trainers, inquired about alternate plans If It
should rain. Paolo discussed several possibiiitles.
NESSIM: Excuse me? Excuse me?
PAOLO: Wait & minute!...(He continued talking for several mintues.)
You're excused.
NESSiM: Let's make the fee due the first of the month since that's
when we get pald.
PAOLO: It should be due the next time we meet,
Saad objected to the compulsory two pesos. He also pointed out
that he and many other trainees didn't have swimming trunks and
that they couldn't afford to buy them.
SAAD: Can we swim In our brlefs?

PAOLO: They have big rivers there. You can go around a corner.
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Others offered to loan extra pairs of trunks to those without
them. Someone polnted out that they could be rented at Pagsanjan.
This outing, llke the discussion, was trainer-proposed and
trainer-approved. It was a kind of reward to the tralnees for behaving
llke good llttie boys and girls. Pasolo enforces his control over the
group through the Issue of compulsory attendance, by naming himself
one of the co-chalrmen, by refusing to let himself be interrupted,
by making fun of the smallest members of the group, by enforcing a
relatively high fee, etc. Through all of this the tralnees accept his
authority passively. On the other hand, the group s permitted to
declde where It will go and what it will do on the outing. Furthermore,
as will be seen later, Paolo falis to make an appesraince at the outling,
ar.i 10 reason for his absence was ever offered,
iince the group leader plays such an ambiguous role, the members
can assume elther that (1) the situstion is realiy just llke any
classroom where the rewards go to the good little boy or girl who
keeps his or her mouth shut, fiatters the teacher, laughs at his
Jjokes, llistens carefully to what he says, and feeds it all back
to him at the proper time ,.., or (2) the group leader Is really
leaving everything up to the members, and since he |s not going to
assume a leadership role In the group, one should act as If he
were not there, In which case the most active and dominant member
will galn the rewards, just as In any peer group (p. 158).
This Is the same ambigulty which began to be felt by the trainees
In Phase |. But In Phase |1 1t has become more pronounced, and the
tralnees recognize It more clearly for what It Is. Thus, they take

the more passive role based on the first of the two possible assumptions
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they can make about thelr relatlionship to the tralner, while in other
ways they act on the basis of the second--making Nessim chalrman, who
later feels freed to interrupt the trainer and play & more aggressive
role towards him,

However, the other side of the freedom the tralnees are beginning
to seek--freedom to become invoived In heterosexual relationships--is
not yet achleved. That the one suggestion to include other women In
the outing is not even given serious consideration by the group and Its
leader Is highly indicative of the remaining strength of their dependency
on him, The sexualiy suggestive comments scattered throughout the
discussion provide further evidence of sexual factors especialiy since
most of them were made after the group had voted to go to Pagsanjan
wiltndut other women belng included in the outing, Teaching Saasd the
Soul, doing ‘enything' at Lito Beach, a night-spots tour, leughinjg at
Eduardo's coming marrisge, swimming in briefs or nude--all are indl-
cations of the sexual currents underlying involvament with the group
and Its leader particularly, They are safe comments, made In the
"'security’’ of a group consisting almost solely of males with the
guarantee that the possibiiity for heterosexus! relationships has been
eliminated from the outing.

The only two women in the group were gradually glven the aspects
of mother-figures, slthough this was less true for the female tralnee
than for myself becsuse other commitments frequently called her away
from the group. (She did not go on this outing.) The flrst evidence
of this group cuncept of the female members was my assignment to the
food committee. A mother nourishes her children; so, too, | was to

nourish the group. By taking such 8 role | was removed as & sexual
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threat, and, In fact, | became Identified with the group itself,
The group, as somathing apart from its constituents, |s equi-
valent to & kind of mother .... This ‘'mother' Is resily something
composed of themselves ... (p. 86).
This theme of nourishment, as discussed in Phase |, repres<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>